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KEY INFORMATION 

 

Paper 1: 

Explorations in Creative 
Reading and Writing 

Written Examination: 1 hour 45 minutes 

50% of qualification 

 

Paper 2: 

Writers’ viewpoints and perspectives 

Written Examination: 1 hour and 45 
minutes  

50% of qualification 

 

 

 

THIS PACK: 

English Language: 
Paper 1 

SECTION A 
Explorations in Creative 
Reading 

 

SECTION B 
Explorations in Creative 
Writing 
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Grades 9 - 5 are essential for studying English or English Literature at University. English 
Language grade 9 - 5 is also essential to apprenticeships and colleges.  

 

GCSE English allows access to a whole range of career choices, some of which are 
outlined below. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

UNIVERSITY Required GCSE Grade in 
English  

Oxford / Cambridge                        9 
 

 
Durham / Birmingham 
/ Nottingham / 
Warwick 

 

   7/8 

  

Wolverhampton / 
Stafford 

                        6 
 

  

    
Possible Courses and Their Requirements: 
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English graduates are suitable for many roles in the business sector, where they will be able 
to use their analytical and articulate thinking. What is more, their interpersonal skills should 
set them up well for a role in management. With some additional training, they could also 
consider jobs in teaching, journalism or acting. Other options include: 

 advertising account executive 

 advertising copywriter 

 arts administration 

 public relations 

 broadcast journalism, research or production 

 intelligence 

 sales and marketing 

 

Competition is high and therefore high grade passes at 7- 9 in English / English Literature 
can help you to secure a university place on your chosen course. 

English at university single or joint honours degree.  

 

Some universities including ‘Russell Group’ universities such as Oxford, Cambridge, Bristol, 
Warwick, Birmingham, Nottingham specify that they prefer English Literature ‘A’ level as an 
entry requirement to study English Literature at university, rather than a combined English A 
level or Language course. 

 

Starting salaries for English graduates, are in the region of £23,000 per annum. Salaries can 
rise rapidly with experience.  Universities and prospective employers view English / English 
Literature qualifications highly.  

Employment – English Literature will help develop many skills employers look for, such as 
how to argue a point, how to think independently, to summarise and précis, to write reports 
and articles. English graduates are creative thinkers and problem solvers. They are 
empathetic and good communicators. 

 

 

    
What careers are there for English Language / 
Literature graduates?  
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Language Paper Breakdowns: 
 

 

 
 
Paper 1: Assessment Objectives 

Reading 

AO1: Identify and interpret explicit and implicit information and ideas. 
Select and synthesise evidence from different texts. 

Paper 1: 2.5% 

AO2: Explain, comment on and analyse how writers use language and structure to achieve effects and 
influence readers, using relevant subject terminology. 
Paper 1: 10% 

AO4: Evaluate texts critically and support this with appropriate textual references. 
Paper 1: 12% 

Writing 

AO5: Communicate clearly, effectively and imaginatively, selecting and adapting tone, style and register for 
different forms, purposes and audience. Organise information and ideas, using structural and grammatical 
features to support coherence and cohesion and texts. 
Paper 1: 15% 

AO6: Use a range of vocabulary and sentence structures for clarity, purpose and effect with accurate 
spelling and punctuation. 
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Paper 1: 10% 

How should I use this guide? 
 
The booklet is designed to recap on key learning from your English 
lessons, in order to ensure you achieve the best possible mark in your 
GCSE English Language Paper 1 exam.  
It is organised into sections to help you understand each of the 
questions on the exam paper. The aim of this revision booklet is to 
guide you through exactly how to answer each type of question. Once 
you’ve learnt the way to answer each question, have a go at some of 
the practice papers at the back. The more you practice, the better you 
will be. 
 
 
It is recommended that you start at the beginning of the booklet and 
work your way through each of the sections. Remember, this guide will 
only help you if you complete the past papers! 
You should ensure that you are regularly completing the practice tasks 
in timed conditions. Use your mobile phone to set a timer or ask 
someone at home to tell you when your time is up. Your English teacher 
will be happy to give you feedback on any responses you complete. 
 
 
What will the exam look like? 
 
The exam will be 1 hour and 45 minutes long. You should spend the 
FIRST HOUR on the READING section of the paper, and then give 
yourself the next 45 MINUTES to complete the one task in the WRITING 
section.  
 
Time management is very important if you are going to collect as many 
marks as you can, so keep an eye on the clock, or wear a watch and 
time yourself! 
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TOP TIPS: English Language Paper 1, Section A and B 

 
HOW TO APPROACH SECTION A 

Read extract 

Time: 10 minutes 

 This will be a fiction text 
 It will be a story opening, character description, extract from a novel, etc. 
 Read the extract carefully. If you misunderstand what you are reading 

because you rush this, you will throw marks away. 
Q1: 

This question will always 
ask you to look at a 
particular part of the 
source and identify four 
things about the text. You 
need to identify explicit 
information. 

[4 marks] 

Timing: 5 minutes 

 You will get one mark for each correct answer. 
 There’s no need to analyse or add extra information. The examiner is 

looking for your ability to find information.  
 The information needs to be selected from the lines mentioned in the 

question.  
 It’s important to check that your answers match the question. Any 

inaccurate or irrelevant answers will not gain marks.  
 Don’t waste time by copying huge chunks of text. Be succinct. 
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Q2: 

This question is about 
your ability to pick out key 
language features and 
analyse their effects.  

[8 marks] 

Timing: 10 minutes 

 The information needs to be selected from the lines mentioned in the 
question.  

 You need to write detailed paragraphs. Use PEE if it helps you. Maximum 
of three paragraphs. Write a lot about a little. 

 Follow the question guidance – do as it says. Make sure you always focus 
on the writer. 

 It’s important that you comment on the effects of specific words and 
phrases.  

 You need to comment on specific language features, using subject 
terminology.  

 The highest-grade answers will need to show a perceptive understanding 
of how language is used.  

Q3: 

This question is about 
your ability to pick out key 
structure features and 
analyse their effects.  

[8 marks] 

Timing: 10 minutes 

 You need to use the same skills as Q2, but instead focus on structural 
features. 

 The information needs to be selected from the whole source.  
 You need to write detailed paragraphs. Use PEE if it helps you. Maximum 

of three paragraphs. Write a lot about a little. 
 Do not analyse or write about language, you are looking at how the text 

is organised. 
 You need to comment on structural features: events, changes in 

narrative perspective, shifts in focus, motifs, etc. 
 Developed comments and accurate use of terminology are needed for the 

higher grades.  

Q4: 

This question is about you 
critically evaluating part of 
the text based on a given 
statement. 

[20 marks] 

Timing: 25 minutes 

 Focus on a given section of the extract. 
 Read the quote given in the question, for example: 

prove/explain/demonstrate why someone would say this about the 
extract. 

 Always make a statement in relation to the given statement. Open your 
response with: ‘To a certain extent it could be said…’ OR  ‘I partially 
agree with this statement…’ 

 Use your points from Q2 and 3 and include them, where relevant, in this 
response. How has the writer used language, structure, tone, implicit 
and/or explicit meaning? 

 Use the guidance bullet points in the question to help you. 
 Always refer to the writer’s intentions: what are they trying to get the 

writer to feel, imagine or think? How? Are they effective? 
 Each paragraph needs to link back to the question/statement. Focus is 

important.  Maximum of 5 paragraphs. Say a lot about a little. 
 The highest-grade answers will need to show a perceptive understanding 

of how language and structure is used and make developed comments 
about the effects created. 

 

HOW TO APPROACH SECTION B 
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Q5: 

This question is about 
creative writing.  

 

[40 marks] 

[AO5 (Content): 24 marks 

AO6 (SPaG): 16 marks] 

 

Timing: 45 minutes 

(5 minutes planning, 35 
minutes writing, 5 minutes 
proof reading) 

AO5: 

 Communicate clearly, effectively and imaginatively, selecting and adapting tone, 
style and register for different forms, purposes and audiences; 

 Organise information and ideas, using structural and grammatical features to 
support coherence and cohesion of texts 

AO6: 

Use a range of vocabulary and sentence structures for clarity, purpose and effect, 
with accurate spelling and punctuation. 

 You will be given a choice of tasks; you are only to pick one. 
 There will be a picture with a task or another option of a descriptive or narrative 

task. 
 If describing, use the five senses. If narrating, make sure you are actually telling a 

story. 
 Vary your vocabulary! Avoid starting sentences with ‘the’. 
 You’re rewarded for engaging and careful work. Write in an exciting manner with 

accurate SPaG (use your proof-reading time). 
 Use a range of literary techniques for effect (similes, metaphors, etc.) 
 Planning will ensure your work makes sense; checking will ensure you don’t make 

mistakes. Use your time well. 

 

 
Language and Structure Techniques Revision 
In the reading section of English Language Paper 1, you will have an extract from a novel 
and have to answer four questions: 
1. Comprehension 
2. Analysing the writer’s choice of language 

3. Analysing the writer’s choice of structure 
4. Presenting a personal response to the extract 
 
You must learn to identify language and structure techniques and practice answering 
questions. 
Below you will find a list of language and structural techniques and on the following page 
you will find an example question. You might find it good revision to define these features, 
and remember, the lists are not exhaustive! 
 
Language Features 
 

Feature Definition 
Verb  
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Noun  

Proper noun  

Concrete noun  

Abstract noun  

Adjective  

Adverb  

Simile  

Metaphor  

Personification  

Symbolism  
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Structural Techniques Revision  
 

Feature Definition 
Withholding 
Information 

 

Foreshadowing  

Juxtaposition/ 
Contrast 

 

Chron ological 
Order 

 

Flashback  

Reasons for 
ending/starting 
paragraphs 

 

Repetition  

Sentence lengths  

Openings  

Closings  

Narrative voice  

Narrative tense  

 

 
 
 
 
 
 
 
 
 



12 
 

Jungle Extract AQA Paper 1, Section A – November 2018   
 
Spend ONE hour on this section. Read the questions first and then look at the text to 
find the evidence to help you build an answer. Let’s have a look at an example paper 
and how to answer each of the questions. 
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 AQA Paper 1, Section B – November 2018 

Spend 45 MINUTES on this section. Read the questions first and choose ONE task. 
We will look at examples of how to answer this. 
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Source A: Extract 

Using a time machine, an organisation called Time Safari transports clients into the past to 
take part in hunting expeditions. A group that includes Mr Eckels, together with their guide, 
Travis, is visiting a prehistoric jungle in order to shoot a Tyrannosaurus Rex.  

The jungle was high and the jungle was broad. Sounds like music and flying tents filled the 
sky, and those were pterodactyls soaring with huge grey wings.  

‘I’ve hunted tiger, wild boar, buffalo, elephant, but now, this is it,’ said Eckels. ‘I’m shaking 
like a kid.’  

‘Ah,’ said Travis. 

Everyone stopped.  

Travis raised his hand. ‘Ahead,’ he whispered, ‘in the mist. There he is. There’s his Royal 
Majesty now.’  

The jungle was wide and full of twitterings, rustlings, murmurs, and sighs.  

Suddenly it all ceased, as if someone had shut a door.  

Silence. 

A sound of thunder. 

Out of the mist, one hundred yards away, came Tyrannosaurus Rex. 

‘It,’ whispered Eckels, ‘it......’  

‘Ssh!’  

It came on great oiled, resilient, striding legs. It towered thirty feet above half of the trees, a 
great evil god, folding its delicate watchmaker’s claws close to its oily reptilian chest. Each 
lower leg was a piston, a thousand pounds of white bone, sunk in thick ropes of muscle, 
sheathed over in a gleam of pebbled skin like the armour of a terrible warrior. Each thigh 
was a ton of meat, ivory, and steel mesh. And from the great breathing cage of the upper 
body those two delicate arms dangled out front, arms with hands which might pick up and 
examine men like toys, while the snake neck coiled. And the head itself, a ton of sculptured 
stone, lifted easily upon the sky. Its mouth gaped, exposing a fence of teeth like daggers. Its 
eyes rolled, ostrich eggs, empty of all expression save hunger. It closed its mouth in a death 
grin. It ran, its pelvic bones crushing aside trees and bushes, its taloned feet clawing damp 
earth, leaving prints six inches deep wherever it settled its weight.  

It ran with a gliding ballet step, far too poised and balanced for its ten tons. It moved into a 
sunlit area warily, its beautifully reptilian hands feeling the air.  

‘Why, why...,’ Eckels twitched his mouth, ‘it could reach up and grab the moon.’  

‘Ssh!’ Travis jerked angrily. ‘He hasn’t seen us yet.’  
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‘It can’t be killed.’ Eckels pronounced this verdict quietly, as if there could be no argument. 
He had weighed the evidence and this was his considered opinion. The rifle in his hands 
seemed like a toy gun. ‘We were fools to come. This is impossible.’  

‘Shut up!’ hissed Travis.  

‘Nightmare.’  

‘Turn around,’ commanded Travis. ‘Walk quietly to the Machine. We’ll remit half your fee.’  

‘I didn’t realize it would be this big,’ said Eckels. ‘I miscalculated, that’s all. And now I want 
out.’  

‘It sees us!’ 

‘There’s the red paint on its chest.’  

The Tyrant Lizard raised itself. Its armoured flesh glittered like a thousand green coins. The 
coins, crusted with slime, steamed. In the slime, tiny insects wriggled, so that the entire body 
seemed to twitch and undulate, even while the monster itself did not move. It exhaled. The 
stink of raw flesh blew down the wilderness.  

‘Get me out of here,’ said Eckels. ‘It was never like this before. I was always sure I’d come 
through alive. I had good guides, good safaris, and safety. This time, I figured wrong. I’ve 
met my match and admit it. This is too much for me to get hold of.’  

‘Don’t run,’ said Lesperance. ‘Turn around. Hide in the Machine.’  

‘Yes.’ Eckels seemed to be numb. He looked at his feet as if trying to make them move. He 
50 gave a grunt of helplessness.  

‘Eckels!’ 

He took a few steps, blinking, shuffling. 

‘Not that way!’  

The Monster, at the first motion, lunged forward with a terrible scream. It covered one 55 
hundred yards in six seconds. The rifles jerked up and blazed fire. A windstorm from the 
beast’s mouth engulfed them in the stench of slime and old blood. The Monster roared, teeth 
glittering with sun.  

The rifles cracked again, but their sound was lost in shriek and lizard thunder. The great 
level of the reptile’s tail swung up, lashed sideways. Trees exploded in clouds of leaf and 60 
branch. The Monster twitched its jeweller’s hands down to fondle at the men, to twist them in 
half, to crush them like berries, to cram them into its teeth and its screaming throat. Its 
boulder-stone eyes levelled with the men. They saw themselves mirrored. They fired at the 
metallic eyelids and the blazing black iris.  

Like a stone idol, like a mountain avalanche, Tyrannosaurus fell.  

END OF SOURCE 
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That’s what the paper will look like. Let’s now look at how to answer 
each question in turn. 

Question 1 

HOW TO APPROACH EACH QUESTION 
Q1: 

This question will always 
ask you to look at a 
particular part of the 
source and identify four 
things about the text. You 
need to identify explicit 
information. 

[4 marks] 

Timing: 5 minutes 

 You will get one mark for each correct answer. 
 There’s no need to analyse or add extra information. The examiner is 

looking for your ability to find information.  
 The information needs to be selected from the lines mentioned in the 

question.  
 It’s important to check that your answers match the question. Any 

inaccurate or irrelevant answers will not gain marks.  
 Don’t waste time by copying huge chunks of text. Be succinct. 

 

Question 1: Tips 

 Don’t rewrite the extract, just respond to the question succinctly 
 One sentence to respond is enough 
 Make sure you’ve read the question carefully! 

Try to respond to the question: 

1. 

2. 

3. 

4. 
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Now mark your own work:  
Mark scheme: 
Give 1 mark for each point regarding the focus of the question:  

 Responses must be drawn from stipulated of the text  
 Responses must be true statements from the extract  
 Responses must relate to the focus of question  
 Candidates may quote or paraphrase – each is acceptable  
 A paraphrased response covering more than one point should be credited for each 

point made.  

 
Answers: 

 

 

Question 2 

 

Question 2: Tips 

 Language analysis is something you’ve been doing throughout your whole school life! You 
know what to do. Pick out exciting language and say why it’s effective! 

 Spend approximately 10 minutes on this question. 

HOW TO APPROACH EACH QUESTION 

Q2: 

This question is about 
your ability to pick out key 
language features and 
analyse their effects.  

[8 marks] 

Timing: 10 minutes 

 The information needs to be selected from the lines mentioned in the 
question.  

 You need to write detailed paragraphs. Use PEE if it helps you. Maximum 
of three paragraphs. Write a lot about a little. 

 Follow the question guidance – do as it says. Make sure you always focus 
on the writer. 

 It’s important that you comment on the effects of specific words and 
phrases.  

 You need to comment on specific language features, using subject 
terminology.  

 The highest-grade answers will need to show a perceptive understanding 
of how language is used.  
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What do I need to look out for? 

 
 
 

The question tells you explicitly what 
to include in your response! Use each 
bullet point for the focus of each of 

your paragraphs. 

Don’t waste too much time on this 
question. It’s only worth 8 marks! 

Make sure you check which lines you 
need! 
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Word Classes, Phrases, Grammar 
 
The adjective __________ suggests 
The noun _______ suggests… 
The verb ________ suggests… 
The adverb ________ suggests… 
The adjective(s) ___________ suggests… 
The phrase _______________ suggests…. 
The noun phrase ______________ implies… 
The verb phrase ______________ implies… 
The preposition __________ suggests… 
The interjection _______________suggests… 
The conjunction _______________ suggests… 
The repetitive use of the conjunction 
“for/and/nor/but/or/yet/so” could symbolise… 
The writer’s use of the pronoun 
____________suggests… 
The collective pronoun _________________ suggests… 
The informal phrasing of ___________ suggests… 
The colloquial use of ___________ suggests… 
The formal phrasing ________ is used to indicate… 
The first person/third person address ____ is used… 
The second person direct address “You”/”Yourself” is 
used… 
The speech is punctuated with semi-colons/exclamation 
points/question points… 
The use of ellipsis indicates… 
The serialised comma suggests… 
 
Language Features and Techniques  
 
The simile ________________ suggests… 
The metaphor _________________ symbolises … 
The alliteration ______________________ suggests… 
The personification of _________________ suggests… 
The oxymoron _________________ mirrors… 
The figurative phrase ______________ explores… 
The ______ imagery in _________suggests… 
The internal rhyme __________________ … 
The rhetorical question ______________ suggests… 
The rhetorical device ____________________ suggests… 
The use of anaphora _____________reflects… 
The pun _________________ suggests… 
The malapropism ________________________ suggests… 
The use of pathetic fallacy in __________________ suggests… 
The euphemism __________________________suggests… 
The analogy of ____________________is used… to replicate… 
The onomatopoeic _____________conveys a sense of… 
___________ is a motif that underpins… 
___________ is a bildungsroman that documents __ in their emotional journey… 

Word Class Terminology 

Noun 

Adjective 

Verb 

Adverb 

Conjunction 

Preposition 

Pronoun 
Interjection 

 
Phrase Type Terminology 

Noun phrase 
Verb phrase 

 

Clause Terminology 
Main clause 

Subordinate clause 
Embedded clause 

Relative clause 

Restrictive/Non-restrictive 
Conjunctive/disjunctive  
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The hyperbolic phrase ________________ suggests… 
The metonym ___________ symbolises… 
The description of ______ 
The authentic direct speech of ________ 
The use of listing here suggests… 
The dramatic narrative/emotive anecdote… 
The repetition of …. suggests… 
 
Sentence Forms 

The (over/singular) use of the simple sentence(s) ________here suggests… 
The (over/singular) use of the complex sentence(s) _________ suggests… 
The use of the compound sentence _________________ suggests… 
The use of the compound-complex/complex-compound sentence ____suggests… 
The use of minor sentences such as ______  suggests… 
The repetitive use of ___________ sentence forms suggests… 
The mixture/sporadic use of sentence forms suggests… 
The interrogative ________________ suggests… 
The declarative ________________ suggests… 
The imperative _________________ suggests… 
The exclamative ________________suggests… 
The conditional phrase, “if……” shows… 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Sentence Form Terminology 
Minor 
Simple 
Compound 
Complex 
Interrogative (?) 
Exclamative (!) 
Imperative (order) 
Declarative (statement) 
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Now try to respond to the question: 

Time yourself 10 minutes to respond to this. 

 

Which one of the following responses address the question most successfully? 

Student A: 

The writer uses language to describe the Tyrannosaurus Rex as they use listing when 
talking about it's appearance. ‘It came on great oiled, resilient, striding legs.’ This tells 
me the size of the Tyrannosaurus Rex was huge, nothing liked they had ever seen 
before. The writer uses listing again when describing the thighs of the Rex. ‘Meat, ivory, 
and steel mesh.’ This creates the image of the Rex being large and very strong. This 
creates tension for the reader as the writer is describing it as a dangerous, terrifying 
creature. 
The writer also uses language when describing the Tyrannosaurus Rex as they use 
personification to do this. ‘delicate watchmakers claws.’ This suggests the Rex was very 
strong. This is threatening for the reader to read as it creates tension when talking about 
the Rex. The writer makes it sound as if the Rex knew exactly how to target it's victim 
with it's claws and it wasn’t afraid to do so. 
The writer uses language to describe the Tyrannosaurus Rex as they use a simily to do 
this. ‘Sheathed over in a gleam of pebbled skin like the armour of a terrible warrior.’ This 
shows us that the appearance of the Rex was intimidating and like it knew exactly how 
to act and fight. It also tells me it is brave and yet so terrifying. As the writer compared 
the Rex to a warrior, this suggests it is very strong. 
They also use another simily. ‘Arms with hands which might pick up and examine men 
like toys.’ This tells me it is strong and threatening as it can make very not human like 
actions. 
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Student B: 

The writer uses a metaphor, “great evil god” to emphasise the power of the 
Tyrannosaurus Rex. The noun “God” has connotations of omniscient and omnipotent 
suggesting the dinosaur pocesses great amounts of power. “great evil” has connotations 
of the devil which creates a contrast against God, adding emphasise to how powerful, 
yet brutal the monster is. The writer after uses the adjective “delicate” which creates an 
oxymoron and confuses the reader as it is hard to understand how it is possible for this 
barbarous creature to be so soft and elegant. 
The writer also uses the simile, “gleam of pebbled skin like the armour of a terrible 
warrior” suggesting the dinosaur is a ruthless solider who has layers of thick, protective 
skin that is unpiercable. The adjective “pebbled” demonstrates that the skin is rigid and 
not smooth. We can infer that the writer is creating this monstrous image of the dinosaur 
that is serverly inpleasnt to look at. The noun “warrior” suggests it has been through a lot 
of pain and suffering but also has a skillful side to become an almight solider. 
 

Mark Scheme for Question 2: 

How would you grade students A and B? Highlight the appropriate criteria which is matched in their 
response.  

Repeat the process for your own response. 

Level Skill Descriptors 

This question assesses Language i.e.: Words / Phrases / Language Features / Language Techniques / Sentence Forms  
Level 4 

 
Perceptive, detailed 

7-8 marks 

Shows detailed and perceptive understanding of language: 
 Analyses the effects of the writer’s choices of language  
 Selects a judicious range of textual detail  
 Makes sophisticated subject terminology accurately  

Level 3 
 

Clear, relevant 
5-6 marks 

Shows clear understanding of language: 
 Clearly explains the effects of the writer’s choices of language  
 Selects a range of relevant textual detail  
 Makes subject terminology accurately  

Level 2 
 

Some, attempts 
3-4 marks 

Shows some understanding of language: 
 Attempts to comment on the effect of language  
 Selects appropriate textual detail  
 Makes some subject terminology, mainly appropriately  

Level 1 
 

Simple, limited 
1-2 marks 

Shows simple awareness of language: 
 Offers simple comment on the effect of language  
 Selects simple references or textual details  
 Simple mention of subject terminology, not always appropriately 

Level 0 
No marks 

No comments offered on the use of language.  
Nothing to reward  
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Feedback to responses: 

Key: 

 

Student A: 

This piece was awarded 4/8 marks because it doesn’t achieve every point. 

What did the examiner say? 

Some understanding of language. Many attempts to comment on the effects of language, 
some better than others. Some appropriate textual detail and use of subject terminology. 

 

Student B:  

This piece was awarded 8/8 marks because it achieves every point in the mark scheme. 

What did the examiner say? 

Perceptive understanding of language; sometimes lacks the language skills to explain but AO6 
not tested on Q2. 
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Question 3 

HOW TO APPROACH EACH QUESTION 

Q3: 

This question is about 
your ability to pick out key 
structure features and 
analyse their effects.  

[8 marks] 

Timing: 10 minutes 

 You need to use the same skills as Q2, but instead focus on structural 
features. 

 The information needs to be selected from the whole source.  
 You need to write detailed paragraphs. Use PEE if it helps you. Maximum 

of three paragraphs. Write a lot about a little. 
 Do not analyse or write about language, you are looking at how the text 

is organised. 
 You need to comment on structural features: events, changes in 

narrative perspective, shifts in focus, motifs, etc. 
 Developed comments and accurate use of terminology are needed for the 

higher grades.  
 

 

Question 3: Tips 

 DO NOT ANALYSE LANGUAGE! The question asks you about STRUCTURE! 
 Write about the start, middle and end of the extract. 
 Spend approximately 10 minutes on this question.  

 

 

 

 

 

 

 

The question tells you explicitly what 
to include in your response! Use each 
bullet point for the focus of each of 

your paragraphs. 

Don’t waste too much time on this 
question. It’s only worth 8 marks! 

Make sure you check which lines you 
need! 
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Structural Features - Sentence Starters 
 

 Overview – The writing is structured so the reader can experience [enter simple 
overview] 

 The extract is written from the point-of-view of… 
 The first person/third person feature is typical of… and helps the reader 

sympathise/relate to … 
 The text starts with… / The reader is taken on a journey which starts inside/outside … 

then narrows/widens with … 
 Then there is a shift of… (place/pace/character/perspective/time) 
 The structural device of [time] shifts… 
 The motif of … is repeated…through the use of … 
 At first this seems unrelated, but… 
 This also focuses the reader on… 
 The structure manipulates the reader into… 
 As a structural feature, the reader is reminded of … / Time is used as a structural feature 

as we are reminded… by … 
 At the end, the reader feels… but ... / At the end we return to… 
 Conclusion – Therefore, the journey ends where it began… 

 

STRUCTURE TERMINOLOGY – ANNOTATE TEXTS WITH THESE KEY WORDS 

Opening Focuses Introduces Develops Movement Mystery Specific 

Setting Context Changes Concludes Cliff-hanger Flashback/forward Real time 

Narrative Perspective Shift Sequence Engage Empathise Cyclical 

Viewpoint Narrowing Focus Wider Perspective Contrast Establishes Foreboding Circular 

Character Pause Freeze Events Switch Device Interior view 

Realism Relationship Mood Atmosphere Vague Symbol Exterior view 

Social Physical Abstract Private Topic sentences Insight 
Pace 

quickens/slows 

Public Tension Drama Intensity Chronologically Time shift Returns 

Anticipation Suspense Internal External Sympathise Relates Dialogue 

Sequence Summary Conclusion Repetition Divided Foreshadows Scope 

Threads Patterns Motif Ideas Sense Draws attention to…  
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Now try to respond to the question: 

Time yourself 10 minutes to respond to this. 

Which one of the following responses address the question most successfully? 

Student A: 

In the beginning of the text the writer is setting the scene. The writer describes the 
jungle as a magical and dream like place “sounds like music and flying tents filled the 
sky.” 
The writer then changes it’s focus to the Tyrannosaurus Rex. “It towered thirty feet 
above half of the trees, a great evil god.” This paints a strong image in the readers 
mind, of huge wings flying above the trees. Also, it tells the reader that the 
Tyrannosaurus Rex is going to be a huge part of this story. 
Furthermore, the writer uses a shift in focus, from describing how mighty and huge 
the Tyrannosaurus Rex is to, the T-Rex from chasing after the two men. “It sees us!” 
The use of this isolated scentence creates suspense for the reader and it makes the 
reader to carry on reading and finding out more to the story. 
Moreover, the writer ends the story with a happy ending. “Like a stone idol, like a 
mountain avalanche, Tyrannosaurus fell.” This makes the reader feel relieved and 
happy about the two men being safe, and the deadly animal finally died. 

Student B: 

At the start of the text the writer focuses our attention on the jungle and their 
surroundings. The writer talks about how there is murmuring and sounds of the 
jungle but then suddenly it cuts to a single word sentence “silence” which really 
focuses your attention and changes the atmosphere. Right after the silence its 
followed by a crack of thunder and thats when the t-rex gets introduced. The writer 
shifts our attention from the jungle to the silence then to the T-rex so that it has a big 
atmospheric build up like a final boss. It goes a long in the beginning the atmosphere 
changes from focused to silence then to fear. 
After the first few small paragraphs the writer then introduces a large paragraph of 
text dedicated to the beast. In this paragraph the writer instantly zooms in the t-rexs’ 
legs, ,giving it lots of detail and explaining exactly what they look like. The writer 
goes from body part to body part explaining why the creature is so terrifying and why 
it is so unbeatable. The writer does this so that we can see they are easily 
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outmatched against this terrifying creature. The writer structured this in such a way 
that made it seem like it was from the view of one of the paniced hunters. I say this 
because perspectives are switched quickly and the focus is scanning the creature 
from toe to head. The text in the paragraph is also all bunched up together and it 
seems like these are all thoughts going through that hunters head quickly because of 
how terrified they are. 
After the paragraph of the t-rexs detail it goes back to short paragraphs until the end 
where they have the final show-down with the beast. The writer first focuses on the 
monster taking its colossial lunge forward and the fact he cleared 100 yards in six 
seconds. Then suddenly the writer shifts the focus onto the guns and the T-rex, 
where it engulfs the bullets like it was nothing. The writer does this to further 
demonstrate the dominance that the T-rex has over the hunting squad. 
At the end it is seemed that all is lost because the writer focuses on the T-rex leaning 
down to kill the men and easily taking the shots. However in a juxtaposing scene the 
hunters shoot and kill the t-rex, the writer focusing on the t-rex falling like he is still 
the king of the jungle. 

Mark Scheme for Question 3: 

 How would you grade students A and B? Highlight the appropriate criteria which is matched in 
their response.  

Repeat the process for your own response. 
 

 

Level Skill Descriptor 

This question assesses how the writer has structured a text. Structural features can be: at a whole 
text level e.g. beginnings / endings / perspective shifts; at a paragraph level e.g. topic change / aspects of 
cohesion; and at a sentence level when judged to contribute to whole structure  

Level 4 
 

Perceptive, 
detailed 

7-8 marks 

Shows detailed and perceptive understanding of structural features:  
 Analyses the effects of the writer’s choices of structural features  
 Selects a judicious range of examples  
 Makes sophisticated and accurate use of subject terminology 

Level 3 
 

Clear, relevant 
5-6 marks 

Shows clear understanding of structural features: 
 Explains clearly the effects of the writer’s choice of structural features  
 Selects a range of relevant examples  
 Makes clear and accurate use of subject terminology  

Level 2 
 

Some, attempts 
3-4 marks 

Shows some understanding of structural features: 
 Attempts to comment on the effect of structural features  
 Selects some appropriate examples  
 Makes some use of subject terminology, mainly appropriately  

Level 1 
 

Simple, limited 
1-2 marks 

Shows simple awareness of structure: 
 Offers simple comment on the effect of structure  
 Selects simple references or examples  
 Makes simple use of subject terminology, not always appropriately  

Level 0 
No marks 

No comments offered on the use of structure  
Nothing to reward  
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Feedback to responses: 

Key: 

 

 

Student A: 

 

This piece was awarded 4/8 marks because it doesn’t achieve every point. 

What did the examiner say? 

Some understanding of structural features. Adopts both approaches - some 
recognition of the shape of the whole text, plus several attempts to comment on 
particular structual features. 

Student B: 

This piece was awarded 8/8 marks because it achieves every point. 

What did the examiner say? 

Perceptive and detailed understanding of structural features; analyses the effects of 
the writer's choices; range of judicious examples with sophisticated use of subject 
terminology. 
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Question 4 

HOW TO APPROACH EACH QUESTION 

Q4: 

This question is about you 
critically evaluating part of 
the text based on a given 
statement. 

[20 marks] 

Timing: 25 minutes 

 Focus on a given section of the extract. 
 Read the quote given in the question, for example: 

prove/explain/demonstrate why someone would say this about the 
extract. 

 Always make a statement in relation to the given statement. Open your 
response with: ‘To a certain extent it could be said…’ OR  ‘I partially 
agree with this statement…’ 

 Use your points from Q2 and 3 and include them, where relevant, in this 
response. How has the writer used language, structure, tone, implicit 
and/or explicit meaning? 

 Use the guidance bullet points in the question to help you. 
 Always refer to the writer’s intentions: what are they trying to get the 

writer to feel, imagine or think? How? Are they effective? 
 Each paragraph needs to link back to the question/statement. Focus is 

important.  Maximum of 5 paragraphs. Say a lot about a little. 
 The highest-grade answers will need to show a perceptive understanding 

of how language and structure is used and make developed comments 
about the effects created. 

 

 

 

 

 

 

 

 

 

The question tells you explicitly what 
to include in your response! Use each 
bullet point for the focus of each of 

your paragraphs. 

Make sure you leave 20 minutes as a 
minimum to answer this question. It’s 

worth the most marks in the this section 
so you’ll need to write the most! 

Make sure you check which lines you 
need! 
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Now try to respond to the question: 

Time yourself 20 minutes to respond to this. 

 

Which one of the following responses address the question most successfully? 

Student A: 

I agree with the student because at the end of the source there is a very detailed 
description of how horrifying the T-Rex is and how powerful it is. so in that respect 
Eckels is definetely in the right to start panicking. the way that the writer describes the T-
Rex gives is in a way that depicts the T-Rex as a terrifying monster. this makes us think 
that Eckels is right to start panicking at their encounter with the T-Rex. 
I don’t agree with the student because we are told that Eckels had paid to come and 
hunt this T-Rex, so Eckels knew what to expect and is therefore wrong to start panicking 
at the sight of the t-Rex. The T-Rex is described as being huge and frightening but that 
shouldn’t be a suprise for Eckels as tyrannosaurs are known to be the most fearsome of 
predators that ever walked the earth and so its Eckels fault for paying hunt this apex 
predator. “The Monster, at the first Motion, lunged forward with a terrible scream.” This 
shows that Eckels has put himself in danger on purpose and is wrong to start panicking. 
 
Student B: 

I agree that Eckles has right to panic in this part of the story due to the dinosaur being 
terrifying. 
The writer uses the simile “like a toy gun” when talking about “the rifle” Eckles had. By 
comparing it to a “toy gun” makes the rifle seem completely useless against this t-rex. 
The rifle would do nothing to asist Eckles if the t-rex was to attach so this shows that it 
was right fo Eckles to be scared while facing the t-rex with only a rifle. 
The tyrannosaurus rex is portrayed as an immense, terrifying monster. The description 
of “its armoured flesh” shows that the tyrannosaurus rex has evolved to withstand 
anything that was to try and harm it as it is “armoured”. This suggests it would be nearly 
impossible to beat, especially by people who have never encountered one. This means 
Eckles has the right to be scared as he doesn’t believe they will be able to beat it with 
rifles that was earlier described as a “toy gun”. 



33 
 

The writer shifts the focus of the dinosaur to show how terrifying it is. Originally the writer 
was describing its overall appearance such as “its armoured flesh” and “crusted with 
slime” which implies that the dinosaur is terrifying as it is tough and has evolved to be 
incredibly strong. Then the writer zooms in on one of the dinosaurs features, the eyes 
are described as “metallic eylids and the blazing black iris”. The writer wrote about the 
eyes as they show emotian, or the lack of emotion. This implies that the t-rex isn’t 
scared and nervous but only has the thought of attacking the people on its mind. 
Throughout the extract the tyrannosaurus rex was referred to as “it” which objectifies the 
dinosaur to show that it cannot feel things such as remorse and is instead just a 
ruthless, cold-blooded killer. This would explain why Eckles is so terrified as he knows 
the t-rex will stop at nothing if it notices them. 
Overall, the t-rex is portrayed as petrifying due to being described as not being able to 
“be killed” which shows that Eckles was right to be scared as if it had attacked the 
people would have no chance against it. 

 

Mark Scheme for Question 4: 

 How would you grade students A and B? Highlight the appropriate criteria which is matched in 
their response.  

Repeat the process for your own response. 

Level Overview Statement 

Level 4 
 

Perceptive, 
detailed 

 

16-20 marks 

In this level critical 
evaluation will be 
perceptive and 
detailed  
 

Shows perceptive and detailed evaluation: 
 Evaluates critically and in detail the effect(s) on the reader 
 Shows perceptive understanding of writer’s methods 
 Selects a judicious range of textual detail 
 Develops a convincing and critical response to the focus of the statement 

Level 3 
 

Clear, relevant 
 

11-15 marks 

In this level critical 
evaluation will be 
clear and consistent  
 

 Shows clear and relevant evaluation: 
 Evaluates clearly the effect(s) on the reader 
 Shows clear understanding of writer’s methods 
 Selects a range of relevant textual references 
 Makes a clear and relevant response to the focus of the statement 

Level 2 
 

Some, attempts 
 

6-10 marks 

In this level there will 
be some evaluative 
comments  
 

Shows some attempts at evaluation: 
 Makes some evaluative comment(s) on effect(s) on the reader 
 Shows some understanding of writer’s methods 
 Selects some appropriate textual reference(s) 
 Makes some response to the focus of the statement 

Level 1 
 

Simple, limited 
 

1-5 marks 

In this level there will 
be simple personal 
comment  
 

Shows simple, limited evaluation: 
 Makes simple, limited evaluative comment(s) on effect(s) on reader 
 Shows limited understanding of writer’s methods 
 Selects simple, limited textual reference(s) 
 Makes a simple, limited response to the focus of the statement 

Level 0 
No marks 

No relevant comments offered in response to the statement, no impressions, no evaluation.  
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Feedback to responses: 

Key: 

 

 

 

Student A: 

 

This piece was awarded 8/20 marks because it doesn’t achieve every point. 

What did the examiner say? 

Some attempts at evaluation; some understanding of writer's methods; some 
response to the focus of the statement. 

Student B: 

 

This piece was awarded 16/20 marks because it almost achieves every point. 

What did the examiner say? 

Develops into a convincing and critical response with a perceptive understanding of 
methods. 
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Question 5 

HOW TO APPROACH EACH QUESTION 
Q5: 

This question is about 
creative writing.  

 

[40 marks] 

[AO5 (Content): 24 
marks 

AO6 (SPaG): 16 marks] 

 

Timing: 45 minutes 

(5 minutes planning, 35 
minutes writing, 5 
minutes proof reading) 

AO5: 

 Communicate clearly, effectively and imaginatively, selecting and 
adapting tone, style and register for different forms, purposes and 
audiences; 

 Organise information and ideas, using structural and grammatical 
features to support coherence and cohesion of texts 

AO6: 

 Use a range of vocabulary and sentence structures for clarity, 
purpose and effect, with accurate spelling and punctuation. 

 You will be given a choice of tasks; you are only to pick one. 
 There will be a picture with a task or another option of a 

descriptive or narrative task. 
 If describing, use the five senses. If narrating, make sure you are 

actually telling a story. 
 Vary your vocabulary! Avoid starting sentences with ‘the’. 
 You’re rewarded for engaging and careful work. Write in an 

exciting manner with accurate SPaG (use your proof-reading time). 
 Use a range of literary techniques for effect (similes, metaphors, 

etc.) 
 Planning will ensure your work makes sense; checking will ensure 

you don’t make mistakes. Use your time well. 
 

Question 5: Tips 

 Make your piece exciting! The examiner is going to read over 500 responses. You need to stand 
out! 
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This question is worth 50% of this paper 
and 50% of your GCSE in English. You 

MUST make sure you give yourself the 
full 45 minutes to respond. 

You’re given a choice of tasks. You only 
need to complete ONE! 
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• Really impressive vocabulary choices chosen for effect 
• The choice of vocabulary makes the writing interesting and engaging for the 

reader. 

• Your argument is clear and makes sense to the reader. 
• You sound confident in the way you write 
• The writing is engaging and genuinely interesting for the reader. 
• The writing has a distinctive voice that flows and feels natural not 

robotic. 

Communication 

Vocabulary 

• Complex, detailed ideas with specific examples used to develop them and 
make them relevant for the reader. 

• Wide-ranging ideas that cover multiple areas within an argument and 
avoids repetition. 

Ideas 

• The tone (sound of writing) is confident and changes dependent on the point 
being made. 

• The writing is appropriately formal or informal (register). 
• The pace (speed) of the writing changes depending on the point being made. 

Tone, style, register 

• Paragraphs are linked together and in an order that engages the reader and makes 
their argument easy to follow. 

• Paragraphs allow the structure of the piece to come through to the reader easily. 

• Flows from one idea or argument to the next 
• Engaging opening to the writing. 
• Powerful finish to the writing. 
• A carefully chosen and crafted order of ideas including within paragraphs and sentences. 
• Use of discourse markers/connectives to link complex ideas. 

Structure 

Paragraphs 

Negative adjectives: disgusting, sickening, 
repulsive, abominable, awful,     distasteful, 
gruesome, hateful, horrific, loathsome, nasty, 
objectionable, obnoxious, odious, outrageous, 
repugnant,     scandalous, shocking, vile, vulgar, 
foul, gross,    nauseating, revolting, stinking, 
detestable, frightful,     ghastly, hideous, horrid, 
lousy, monstrous, offensive,  repellent, rotten 

Positive adjectives: amazing, awesome, 
incredible, marvellous, stunning, 
surprising, unbelievable, wonderful, 
delightful, fantastic, peaceful, pleasant, 
thrilling, joyful, alluring, appealing, 
charming, dazzling, elegant, exquisite, 
gorgeous, graceful, grand, handsome, 
magnificent, pleasing, splendid, superb, 
breath-taking, outstanding, sublime, 
admirable, exceptional 
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Varying Sentence Openers: 

There are many ways of opening sentences besides just repeating ‘I’ 
or ‘The’. Remember the acronym ‘iSpaced’ to get all of these 
sentence openers into your head: 

-ing sentence openers 

Considering his future, he went to the Careers Advisor 

During the evening, it snowed heavily. 

Shouting, she ran away from the ghost. 

Simile sentence openers 

As fast as a cheetah, he made his escape. 

Like a fish in the sea, she swam across the water. 

Preposition sentence openers 

At the end of the evening, they returned home. 

Through the streets of Birmingham, there are thousands of shops. 

Inside the cupboard, it was dark and scary. 

Adverbial sentence openers 

Quickly, he packed his bag for school. 

Silently, she read the book in the Library. 

Surprisingly, no one was in the classroom. 

Connective sentence openers 

Although you worked hard today, it wasn’t quite enough for a merit. 

However, I will say well done for your effort. 

Despite his disappointment, the student kept smiling.  

-ed sentence openers 

Disguised in her costume, she was a hit at Halloween 

Shocked by the score, the football team gave up. 

Challenged to a staring contest, the student reluctantly agreed. 

Dialogue sentence openers 

“You can start a sentence with dialogue!” shouted the teacher. 

“That is amazing,” said the student, “I didn’t realise that!” 

We can use the acronym 
ToPTiPs to help us 
remember where to put 
new paragraphs: 
1) New Topic: Whenever 

you start a new topic, 
add in a new 
paragraph. 

2) New Person: Whenever 
you talk about a new 
person or have a new 
person talking, add in a 
new paragraph. 

3) New Time: Whenever 
you change the time in 
your writing (so back to 
the past or move 
forwards to the future), 
you put a new 
paragraph in. 

4) New Place: Whenever 
you switch places in a 
piece of writing, you 
add in a new 
paragraph. 

 
 
Remember that you can use 
paragraphs for emphasis 
and effect as well. If you 
put a one sentence 
paragraph in the middle of 
your writing, how will that 
affect the reader? If you put 
a really descriptive 
paragraph at the start and 
shorter action-packed 
sentences afterwards, how 
will that make the reader 
feel? Why? Experiment 
with your paragraphing as 
you practice for the exam. 
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Now try to respond to the question: 

Time yourself 45 minutes to respond to the question. 
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Read through the Mark Scheme: 

AO5: Out of 25 marks (how engaging is your piece to read?) 

AO6: Out of 16 marks (SPaG) 

AO5 - Content and Organisation 
 Communicate clearly, effectively and imaginatively, selecting and adapting tone, style and register for different 

forms, purposes and audiences.  
 Organise information and ideas, using structural and grammatical features to support coherence and cohesion 

of texts.  
 

Level 4 - 19-24 marks 

 Content is convincing 
and crafted; 

 
 Organisation is 

structured, developed, 
complex and varied 

Upper 
Level 4 

22-24 
marks 

Content 
o Register is convincing and compelling for audience 
o Assuredly matched to purpose 
o Extensive and ambitious vocabulary with sustained crafting of linguistic 

devices 
Organisation 
o Varied and inventive use of structural features 
o Writing is compelling, incorporating a range of convincing and complex 

ideas 
o Fluently linked paragraphs with seamlessly integrated discourse 

markers 

Lower 
Level 4 

19-21 
marks 

Content 
o Register is convincingly matched to audience 
o Convincingly matched to purpose 
o Extensive vocabulary with conscious crafting of linguistic devices 
Organisation 
o Varied and effective structural features 
o Writing is highly engaging with a range of developed complex ideas 
o Consistently coherent use of paragraphs with integrated discourse 

markers 

Level 3 – 13-18 marks 

 Content is clear and 
chosen for effect 
 

 Organisation is 
engaging and connected 

Upper 
Level 3 

16-18 
marks 

Content 
o Register is consistently matched to audience 
o Consistently matched to purpose 
o Increasingly sophisticated vocabulary and phrasing , chosen for effect 

with a range of successful linguistic devices 
Organisation 
o Effective use of structural features 
o Writing is engaging, using a range of, clear connected ideas 
o Coherent paragraphs with integrated discourse markers 

 

Lower 
Level 3 

13-15 
marks 

Content  
o Register is generally matched to audience 
o Generally matched to purpose 
o Vocabulary clearly chosen for effect and appropriate use of linguistic 

devices 
Organisation  
o Usually effective use of structural features 
o Writing is engaging, with a range of connected ideas 
o Usually coherent paragraphs with range of discourse markers 

Level 2 – 7-12 marks 

 Content is mostly 
successful and 
controlled 

 

Upper 
Level 2 

10-12 
marks 

Content  
o Some sustained attempt to match register to audience 
o Some sustained attempt to match purpose 
o Conscious use of vocabulary with some use of linguistic devices 
Organisation  
o Some use of structural features 
o Increasing variety of linked and relevant ideas 
o Some use of paragraphs and some use of discourse markers 
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 Organisation is 
linked/relevant and 
paragraphed Lower 

Level 2 

7-9 marks 

Content  
o Attempts to match register to audience 
o Attempts to match purpose 
o Begins to vary vocabulary with some use of linguistic devices 
Organisation  
o Attempts to use structural features 
o Some linked and relevant ideas 
o Attempt to write in paragraphs with some discourse markers, not 

always appropriate 

Level 1 – 1-6 marks  

 Content is simple 
 

 Organisation is simple 
and limited 

Upper 
Level 1 

4-6 marks 

Content  
o Simple awareness of register/audience 
o Simple awareness of purpose 
o Simple vocabulary; simple linguistic devices 
Organisation  
o Evidence of simple structural features 
o One or two relevant ideas, simply linked 
o Random paragraph structure 

Lower 
Level 1 

1-3 marks 

Content  
o Occasional sense of audience 
o Occasional sense of purpose 
o Simple vocabulary 
Organisation  
o Limited or no evidence of structural features 
o One or two unlinked ideas 
o No paragraphs 

 
 

AO6 - Technical Accuracy 

 Candidates must use a range of vocabulary and sentence structures for clarity, purpose and effect, with accurate spelling and 
punctuation. (This requirement must constitute 20% of the marks for each specification as a whole.) 

Level 4 

 

13-16 marks 

 

 

 
 Sentence demarcation is consistently secure and consistently accurate  
 Wide range of punctuation is used with a high level of accuracy  
 
 Uses a full range of appropriate sentence forms for effect  
 Uses Standard English consistently and appropriately with secure control 

of complex grammatical structures  
 
 High level of accuracy in spelling, including ambitious vocabulary  
 Extensive and ambitious use of vocabulary  
 

Level 3 

 

9-12 marks 

 

 

 
 Sentence demarcation is mostly secure and mostly accurate  
 Range of punctuation is used, mostly with success  
 
 Uses a variety of sentence forms for effect  
 Mostly uses Standard English appropriately with mostly controlled 

grammatical structures  
 
 Generally accurate spelling, including complex and irregular words  
 Increasingly sophisticated use of vocabulary  
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Level 2 

 

5-8 marks 

 

 

 
 Sentence demarcation is mostly secure and sometimes accurate  
 Some control of a range of punctuation  
 
 Attempts a variety of sentence forms  
 Some use of Standard English with some control of agreement  
 
 Some accurate spelling of more complex words  
 Varied use of vocabulary  
 

Level 1 

 

1-4 marks 

 

 

 
 Occasional use of sentence demarcation  
 Some evidence of conscious punctuation  
 
 Simple range of sentence forms  
 Occasional use of Standard English with limited control of agreement  
 
 Accurate basic spelling  
 Simple use of vocabulary  
 

Level 0 

 

No marks 

 
 Candidates’ spelling, punctuation etc. is sufficiently poor to prevent 

understanding or meaning  
 

 

Which one of the following responses address the question most successfully? 

Student A: 

Life in 200 years time is going to be very different, human life is at the point of 
extinction, the world is not in anarchy though. The world is flourishing thanks to 
technology. A.I. and robots got to smart. They overpowered us they were the 
humans down fall. Streets no longer have pavements, just a flat white surface with 
what looked like tram lines etched into every road. That was how they travelled. Only 
the richest robots had a human for a pet, floating by the side of them confined in a 
transparent glass box like a childs balloon. Every street had an .E.T.T. - elector, 
tranferring, traveler, they would walk in one and like magic, pixilate into the air taking 
them wherever they wanted. 
Shops weren’t common, after all they didn’t need to eat or drink, they had no clothes 
either. All they had were upgrade stores and pet stores Where you could by the 
essentials for your pet human. 
We humans thought we destroyed the world but in reality we only destroyed 
ourselves so they could thrive. 
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Student B: 

I thought it must have been a lie, or some sort of prank to get my hopes up. I never 
thought they’d actually work. 
My whole life my parents have always given me everything I’ve asked for. Clothes, 
shoes, toys, pets; I never had anything but the best. Well, apart from my 13th 
birthday, two years ago, when I asked for another white pony to match my grey one, 
but apparently now they’re ‘going extinct’ whatever that means and I had to settle for 
a white and black one. can you imagine! 
I thought today would be like any other day; I thought I’d start my day by waking up 
in my queen-size 4 poster crushed velvet dimante bed and say good morning to my 
3 dogs, 5 cats, 2 monkeys and my dolphin and wait for my full english breakfast to 
be served to me. I thought I’d choose an outfit from one of my wardrobes and take 
the elevator down to see Mama and Papa. But today was different. 
You see, I woke up this morning, the 4th October 2218, to Tommy, my nextdoor 
neighbour /best friend since birth, stood over me. “Come on. I have something I need 
to show you.” 
Ever since I can remember, my great granny used to tell me breath-taking stories 
from her childhood. Stories of animals called birds that flew in the sky, and tiny green 
leaves that grew out of the ground called gress. Or it could have been called 
something else, I’m not sure. She painted pictures of huge tall plants that grew taller 
than buildings so tall you could climb them. They grew leaves so green they almost 
sparkled when the rain fell. Fruits so luscious you could drink the juices. Flowers so 
beautiful they deserved to be preserved forever. They were different to plants we 
have now; stronger and stood mysteriously where they were planted for hundreds of 
years. But that was a long, long time ago. I’ve never seen one. I don’t even know if 
Mama or Papa have ever seen one. I spent my childhood imagining and copying my 
great granny’s drawings over and over until my hands hurt. Every night I would lay in 
bed, begging and pleading my granny to tell me more magical stories about these 
glorious things. She told me we as humans are ungrateful. We cut down every single 
one of these outstanding creatures, and now theyre all gone. 
I swiftly grabbed my coat and crept silently after Tommy. “Where are we going?” I 
pushed out under my breath. 
“Do you remember those things we found? The small brown things that I said were 
seeds and you told me I was a liar?” Tommy hushed back. “Well I was right.” 
We started off tiptoeing, then Tommy began to walk faster towards the huge stretch 
of fields behind my house. My mind was racing with thoughts. “Where are we going? 
were those things really seeds? What has he done?” 
Before I knew it we were running. And then sprinting. This must be good. 
In the distance, I could see a few blurry stumps on the ground. But then, as we got 
closer, I realised. The tiny things before my eyes looked like smaller versions of what 
my granny showed me! 
“Tommy What have you done?!” I almost screamed in-between my out-of-breath 
panting. 
“I knew you’d be excited.” He panted back, not taking his eyes off of the few 
shimmering leaves that protruded out of the small, but strong stalk. 
“What do we do now?” I managed to mumble in his direction after staring in disbelief 
for a few minutes. 
“They’re for you.” I heard him reply after what seemed to be ages. 
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What mark would you get the students and why? 

Student A  

Student B  

 

Feedback to responses: 

Key: 

 

Student A: 

 

This piece was awarded 21/40 marks because it almost achieves every point. 
13/24 (AO5) 
9/16 (AO6) 
 
What did the examiner say? 

Communication and Organisation (AO5) Clear communication overall but 
undeveloped; vocabulary clearly chosen for effect. 

Technical Accuracy (AO6) Uses a variety of sentence forms for effect but puctuation 
not always secure; generally accurate spelling. 
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Student B: 

 

 
 
This piece was awarded 40/40 marks because it achieves every point. 
24/24 (AO5) 
16/16 (AO6) 
 
What did the examiner say? 

Content and Organisation (AO5) Convincing and compelling communication; varied 
and inventive use of structural features; style assuredly matched to purpose and 
audience. 
 
Technical Accuracy (AO6) High level of accuracy in spelling; sentence demarcation 
consistently secure and consistently accurate. 
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Key Skills – Self Assessment – Language Paper 1  

Question Key Skills Being 
Assessed 

My reminders/targets Feeling 
confident? 

Need more 
practice? 

Q1     

Q2  

 

 

   

Q3  

 

 

 

   

Q4     

Q5  
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Ready for the next practice? 

June 2017: Rosabel 

Source A: Extract 

This extract is from the beginning of a short story by Katherine Mansfield. It is the 
early 1900s and Rosabel, a lower class girl who works in a hat shop, is on her way 
home.  

At the corner of Oxford Circus, Rosabel bought a bunch of violets, and that was 
practically the reason why she had so little tea – for a scone and a boiled egg and a 
cup of cocoa are not sufficient after a hard day's work in a hat shop. As she swung 
onto the step of the bus, grabbed her skirt with one hand and clung to the railing with 
the other, Rosabel thought she would have sacrificed her soul for a good dinner, 
something hot and strong and filling.  

Rosabel looked out of the windows; the street was blurred and misty, but light 
striking on the panes turned their dullness to opal and silver, and the jewellers' shops 
seen through this were fairy palaces. Her feet were horribly wet, and she knew the 
bottom of her skirt and petticoat would be coated with black, greasy mud. There was 
a sickening smell of warm humanity – it seemed to be oozing out of everybody in the 
bus – and everybody had the same expression, sitting so still, staring in front of 
them. Rosabel stirred suddenly and unfastened the two top buttons of her coat... she 
felt almost stifled. Through her half-closed eyes, the whole row of people on the 
opposite seat seemed to resolve into one meaningless, staring face.  

She began to think of all that had happened during the day. Would she ever forget 
that awful woman in the grey mackintosh, or the girl who had tried on every hat in the 
shop and then said she would ‘call in tomorrow and decide definitely’? Rosabel could 
not help smiling; the excuse was worn so thin.  

But there had been one other – a girl with beautiful red hair and a white skin and 
eyes the colour of that green ribbon shot with gold they had got from Paris last week. 
Rosabel had seen her carriage at the door; a man had come in with her, quite a 
young man, and so well dressed.  

‘What is it exactly that I want, Harry?’ she had said, as Rosabel took the pins out of 
her hat, untied her veil, and gave her a hand-mirror.  

‘You must have a black hat,’ he had answered, ‘a black hat with a feather that goes 
right round it and then round your neck and ties in a bow under your chin – and a 
decent-sized feather.’  

The girl glanced at Rosabel laughingly. ‘Have you any hats like that?’  

They had been very hard to please; Harry would demand the impossible, and 
Rosabel was 30 almost in despair. Then she remembered the big, untouched box 
upstairs.  
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‘Oh, one moment, Madam,’ she had said. ‘I think perhaps I can show you something 
that will please you better.’ She had run up, breathlessly, cut the cords, scattered the 
tissue paper, and yes, there was the very hat – rather large, soft, with a great, curled 
feather, and a black velvet rose, nothing else. They had been charmed. The girl had 
put it on and then handed it to Rosabel. 

 
‘Let me see how it looks on you,’ she said.  

Rosabel turned to the mirror and placed it on her brown hair, then faced them.  

‘Oh, Harry, isn't it adorable,’ the girl cried, ‘I must have that!’ She smiled again at 
Rosabel. ‘It suits you, beautifully.’  

A sudden, ridiculous feeling of anger had seized Rosabel. She longed to throw the 
lovely, perishable thing in the girl's face, and bent over the hat, flushing.  

‘It's exquisitely finished off inside, Madam,’ she said. The girl swept out to her 
carriage, and left Harry to pay and bring the box with him.  

‘I shall go straight home and put it on before I come out to lunch with you,’ Rosabel 
heard 45 her say.  

END OF SOURCE 
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Question: 

 

 

 

 

Mark Scheme: 
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Task: Read the following student’s response: 
 
The writer uses jewel and fairy imagery to portray Rosabel’s awe of the shops on the 
street. The metaphor of the shop displays as ‘turn[ing] their dullness to opal and silver’ 
reflects their captivating nature and their beauty; this further being conveyed by the 
juxtaposition of light and dark imagery – between ‘dullness’ and ‘opal and silver’. The 
choice of the words ‘opal and silver’ have connotations of glamour and decadence, due 
to them being expensive materials. This contrasts with Rosabel’s own social situation as 
being a lower class girl. 
The writer uses transferred epithet and sibilance to convey Rosabel’s feelings of disquiet 
towards the other people on the bus. The sibilance of ‘sicking smell’ gives the phrase a 
‘sickening’ tone – the sounds reflect the meaning. The writer’s use of transferred epithet 
in the phrase ‘smell of warm humanity’ engages the reader’s senses and makes them 
think of rancid bodily smells to place the reader in the scene with Rosabel on the bus. 
The writer uses long sentences to convey the overwhelming nature of being inside the 
bus. The descriptive sentences force the reader to engage with the scene on the bus, 
whilst overloading them with descriptive language making them feel as if they were in 
the bus with Rosabel. 
 

 

 

 

 

 

What mark would you give it out of 8 and why? 

 

 

 

 

Identify the following in the 
response: 

Key: 

   Comment on effect 
   Quotation/textual evidence 
   Subject terminology 
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Next Task: 

Read the following student’s response. Add improvements to the paragraph to make it 
better. At this minute it’s only worth 2/8 marks:  

The writer uses language through quite a miserable way, as Rosabel’s journey has 
been an awful ride, Rosabel is shown as uncomfortable as the atmosphere is filled 
with a bad smell she can no longer take, “There was a sickening smell of warm 
humanity” The word “sickening” suggest to use that the smell was making rosabel 
feel sick and made her want to get of, as the journey carries on Rosabel is still not 
happy with the way people are sat and staring. 
 
The writer uses language such as adjectives to presents Rosabel’s journey, that took 
place in an very awful atmosphere and had made Rosabel feel horrible, The writer 
shows this “her feet were horribly wet” this suggest Rosabel was not wanting or 
willing to move as she was stuck in her poisition, she also had a feel about her jacket 
being muddy “she knew the bottom of her skirt and petticoat would be coated with 
black” which had as made Rosabel feel in a state. 
 
The writer represents language throughout this extract such as listing, Rosabel listed 
quite a few things as her journey went on, “everybody had the same expression, 
sitting so still, staring in front of them” The writer uses this techique as it shows more 
the one thing is taking place during Rosabels journey, “same expression” almost like 
nobody wanted to be there asill faces were shown. 
 
 Use the mark scheme on page 22 to help.   
 Improve the response below: 
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Next Task: 

Read the mark scheme and example 7-8 mark response. Highlight and label around the 
edge what makes the piece good!  

Tip: Colour code the table to help! 
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Task: Read the following student’s response: 
 
The writer begins the source by focusing the readers attention on the poverty of 
Rosabel, saying that she would have ‘sacrificed her soul for a good dinner’, which 
immediately makes the reader feel sympathy for her, and want to discover why she 
is in this situation. 
 
The writer then focuses the reader on the discomfort and monotony that Rosabel 
experiences, by describing her bus journey, using many complex, compound 
sentences, perhaps to further convey the dullness and tiresomeness of the bus 
journey and indeed Rosabel’s life as a whole. 
 
Next, the writer focuses the reader’s attention on Rosabel’s customers, in particular 
‘a girl with beautiful red hair’. By the juxtaposition of the ‘well dressed’ customer and 
Rosabel, the writer ensures that the reader feels even more sympathy towards 
Rosabel, as her poverty appears greater in contrast. By ending the passage with the 
red-headed girl saying ‘I shall go straight home and put it on before I come out to 
lunch with you’, the writer shows the reader that she has a lot more power than 
Rosabel, due to her higher status in society, leaving the reader feeling angry at the 
injustice of the inequality between the two girls, and feeling pity for Rosabel. 

 

 

 

 

 

 

 

 

What mark would you give it out of 8 and why? 

 

 

 

 

Identify the following in the 
response: 

Key: 

   Comment on effect 
   Quotation/textual evidence 
   Subject terminology 
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Next Task: 

Read the following student’s response. Add improvements to the paragraph to make it 
better. At this minute it’s only worth 3/8 marks: 

At the beginning of the source, the writer describes the main characters, Rosabel. The writer 

starts with two long sentences soley about Rosabel in order to open up the story, and to 

interest the reader, and make them feel intrigued. 

The focus then zooms out and shifts to a description on the environment around Rosabel. 

The writer describes the weather, the people, and the atmosphere around Rosabel which is 

done to build tension, and continue the story. 

The writer uses a flashback to allow Rosabel to reflect on her “hard day’s work”. The 

flashback is done while Rosabel is on a bus which indicates her bus journey was boring and 

dull since her mind drifted off onto something else. A flashback is used to possibly imply 

that the next actions she carries out may have been influenced by the events that took 

place in her day, as we see in the flashback. 

There is a heavily detailed description of a hat in this extract which shows the reader it must 

have some significant value due to the high amount of attention to detail. 

 Use the mark scheme on page 27 to help.   
 Improve the response below: 
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Next Task: 

Read the mark scheme and example 7-8 mark response. Highlight and label around the 
edge what makes the piece good!  

Tip: Colour code the table to help! 
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Task: Read the following student’s response: 
 
I agree, that in this extract, the red-haired girl is clearly shown to have many 
advantages in her life but I beleive that Rosabel’s anger was only justified to an 
extent. 

The girl is shown to be blessed as in our first impression of her it is shown that she is 
blessed with good looks. Colour imagery is used to make her seem more appealing 
in ‘red hair’, ‘white skin’ and ‘eyes the colour of that green ribbon shot with gold’. The 
colour of her eyes is also compared to ribbon ‘they had got from Paris’. Paris is 
known as a centre of fashion and it's connottations make her appear beautiful and of 
higher class. 

The girl also seems to be somewhat spoiled and it is clear that she could have 
anything she wanted. This is shown when it is said that ‘Harry would demand the 
impossible’ and which seems hyperbolic. She also cries out ‘I must have that!’ and 
‘swept out to her carriage ‘leaving Harry to pay. This shows that she expects that 
things will go as she wants them to and the speed of the verb ‘swept’ shows that she 
has no doubts that Harry will do what she wants him to. 

Rosabel is justified in her anger as the two people had been difficult to please as she 
‘was almost in despair’ and she was running ‘breathlessly’ to try and satisfy them. 

However Rosabel’s anger also seems a little absurd as she seems to think that the 
girl is mocking her by telling her the hat ‘suits [her] beautifully’ which is not 
necassarily true. 

 

 

 

 

 

What mark would you give it out of 20 and why? 

 

 

 

 

Identify the following in the 
response: 

Key: 

   Evaluation of ideas 
   Understanding of methods 
   Quotation/textual evidence 
   Response to statement 
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Next Task: 

Read the following student’s response. Add improvements to the paragraph to make it 
better. At this minute it’s only worth 9/20 marks: 

I agree with the statement, the red-haired girl is obviously from a higher class than 
Rosabel, so has more money. “her carriage at the door”. This suggests the girl has 
her own transport so doesn’t use public transport like the lower class. Rosabel 
doesn’t have this advantage. As the reader you can understand Rosabel’s anger 
towards the girl. 
 
The girl makes Rosabel try on the hat and pays her a compliment. “It suits you 
beautifully”. Rosabel might be angered by this because she knows she could never 
afford a hat like that, because she's of lower class. 
 
Rosabel might feel jelous of the girl because she has a man to pay for her hat, the 
girl doesnt have to pay for it herself. “the girl swept out to her carriage and left Harry 
to pay”. Rosabel has to earn her money and pay her way but the girl doesnt. 
 
 Use the mark scheme on page 32 to help.   
 Improve the response below: 
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Next Task: 

Read the mark scheme and example 16-20 mark response. Highlight and label around the 
edge what makes the piece good!  

Tip: Colour code the table to help! 
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Task: Read the following student’s response: 
 
The difference between rich and poor. 
 
There was a man named Joe Smith who worked as a succesful eye surgen who 
lived in the suburbs. He owned a large, flashy mansion which was surrounded by 
extraordinary scenery. There was lush green grass with wonderful fluffy sheep 
grasing the surrounding land. 
 
As a child Joe was lucky as his parent had succesful careers allowing him to have 
every resource at his disposal. 
 
His parents drove around in extremely expensive cars which were as fast as a jet. 
The car was as yellow as the sun and the chrome trim reflected of sunlight as it 
drove down the densly populated highway. 
 
Joes house was as large as the white house and as colourful as a rainbow 
throughout every Room. 
 
Joe was also allowed to attend private shool which allowed him to have an extremely 
succesful education. 
 
There was also another boy named Ethan. Ethan was an orphan who moved from 
home to home and was based in london. 
 
One day Ethan was abandond by his parents and left to fend for himself at the age of 
12. 
 
He had now become homeless and had to turn to begging for money and food. 
This little ragamuffin boy owned no shoes or socks with only a pair of pants and a 
shirt in his possesion. He had blonde hair and blue eyes and was extremely slender 
like the neck of a giraffe. He was also extremely malnourished and for most of the 
time he had to look for food in wheelie bins. 
 
For the next few years Ethan had to like on the back streets of london pick pocketing 
money from extremely rich individuals and eating rubish. 

 

 

 

 

 

 

 

What mark would you give it out of 40 and why? 

 

 

 

 

 

 

Identify the following in the 
response: 

Key: 

   Audience/tone 
   Clear purpose 
   Vocabulary 
   Devices 
   Structure 
   Sentence forms 
   Punctuation 
   Spelling 
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Next Task: 

Read the following student’s response. Add improvements to the paragraph to make it 
better. At this minute it’s only worth 18/40 marks. (11: AO5, 7: AO6) 

I waited for the bus to come, late again! I got onto the bus and sat down at the nearest seat i 
can find, near a window of course, it was going to be a long journey, the bus was quite 
empty when i got on, it was silent, i decided to put my headphones in and listen to music, as 
the music is playing i carry on looking out the window trees passing so fast all i see is a 
smuged line of deep green, i enjoyed looking at the world so much to see, birds flying 
around, leaves blowing genley in the wind, the swaying trees standing tall slowly swaying in 
unison. Then a man dodged past my chair getting on and sat down accross from me, a smell 
of after shave filled the bus and stuck to the back of my throght. I look around the bus it was 
filth, rubish all over the floor chewing gum on the seats, graphiti all over, chairs filled with 
muck. I take out my headphones to understand what im seeing. as I take them out the sound 
of sneezes and coughing filling the bus i edged closer to the window leaning my arm on the 
odd dusty ledge. We stopped. More people got on, one women on the phone sat two seats 
behind me and two little girls get on and sit at the front of the bus. The bus sets off yet again, 
with a big push, as that occurs someones bag crashes to the floor all belongings scattered 
filling out the bus. The woman was tumbling and stumbling to get all her stuff back nobody 
helped her just looked at her in discust. 
 
One by one the rusty cold bus was filling up getting heavier and heavier. People shouting, 
screaming and laughing, some people on phones, some eating food and dropping the 
greasy rubish down along the isle of the bus. This was not a nice place to be the 
atmosphere was horrible. It was going to be a long journey. 
 Use the mark scheme on pages 40-42  to help.   
 Improve part of the response below: 
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Next Task: 

Read the example full marked response. Highlight and label around the edge what makes 
the piece good!  

Jessie had just finished milking the cow when the mailman came. “Is for you, Mrs 
‘earse’. He pronounced ‘Hearse’ without the ‘H’, his rough country accent mimicking 
the rest of the small population of Cornbury. He shoved a rather elegant looking 
envelope in the basket that they used for a mailbox, and strode away, whistling. 
 
Puzzled, Jessie wiped her hands on her apron, before bustling over. It was heavy, 
no doubt made with a sort of expensive paper, with a seal that looked like a coat of 
arms. Frowning, she carefully walked inside, handling the letter as though it were 
some priceless treasure. “Rupert!” she called out to her husband, who seemed to be 
fiddling with the boiler pipes, again. He appeared soon after, his sandy hair an unruly 
mess, his fingers covered in grime. His eyes lit up when he saw the seal, obviously it 
meant something. Snatching the letter from Jessie’s hand, he opened it, like a child 
with a new toy. “It's from Reg.” he exclaimed delightedly “my best friend from ‘igh 
school. And he wants us to come for dinner… today.” His face turned slightly panic-
stricken. “Must’ve got lost in the post”, he whispered hoarsely. The young couple 
looked at each other, wide eyed and silent, before suddenly launching into chaos. 
 
An hour later, after much garment changing and hair washing, Jessie stepped out of 
the cottage, wearing her best blue and white frock, her husband behind her, with 
borrowed dungarees. A limousine pulled up, its smooth black tyres now respectably 
mud-splattered, and came to a halt at the fence. A rather middle-aged man got out, 
and opened the door for them, his dazzling white glove contrasting with the sleek 
darkness of the vehicle. 
 
When the car drove off, Rupert almost started in surprise. This was much unlike their 
old tractor; it felt like they were gliding over the earth, rather than rumbling through 
country lanes. In what felt like 5 minutes (in reality, it was over an hour), the car 
stopped, and once again, the doors were opened for them. Jessie skipped out, 
taking in her surroundings in awe. 
 
They were in the middle of a great courtyard, surrounded by windows that looked like 
a thousand gleaming gems. One could say it was too bright to see, however in 
Rupert’s case, there was simply too much to see. There was a foundation in the 
middle, water cascading down, so clean, and sparkly, all of a sudden Jessie, in her 
best blue and white frock, suddenly felt filthy, and very, very out of place. She 
glanced at her husband, although he seemed to be just as fascinated as she was. 

With a boom, the oak doors in front of them slowly opened, and they hesitantly went 
inside; the lions on either side almost seemed to be bowing at them, their majestic 
stone manes elaborately carved, almost sparkling in the heat of the sun. 
 
“Rupert!” exclaimed a young man, of a similar age, as he strode towards Rupert, and 
offered his hand. Reginald, or Reg, as he liked to be called, obviously expected a 
handshake, so no one was more surprised than he when his friend tackled him in a 
bear hug. Lightly, so as not to appear impolite, Reg dusted off his jacket before 
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turning to Jessie “And you must be Jessie. Here's my wife Bella. I'm sure you two will 
get on beautifully.” A woman stepped out from behind Reg, her long dark hair 
tumbling down in such a way that reminded Jessie of the fountain outside. 
 
The farmer’s wife gaped at her. She was beautiful. Although in her best blue and 
white frock, she felt ashamed, as though she were wearing rags. Of course, she was 
not the only one. Out of the corner of her eye, she saw Rupert fidget nervously, in his 
dungarees, as he, too, took in the magnificent grey gown, diamonds twinkling, 
reminding Jessie of the stars they could see from their farm. The ghost of a smile 
was still etched on her face, as she sighed inwardly and shook Bella’s gloved hand. 
This was going to be a rather uncomfortable evening.  

Identify the following in the response: 

Key: 

   Audience/tone 
   Clear purpose 
   Vocabulary 
   Devices 
   Structure 
   Sentence forms 
   Punctuation 
   Spelling 
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Examiner Report: 

What do the examiners recommend? 
(This report is taken from the Mr Fisher paper feedback) 

Question 2:  

The key skill for Question 2 is the analysis of language, and reproducing the relevant lines in 
the question paper continues to assist students in focusing their initial selection of textual 
detail appropriately. Students also found the bullet points (You could include the writer’s 
choice of words and phrases, language features and techniques, and sentence forms) 
helpful in guiding their response, although, as noted in previous reports, the use of the word 
‘could’ rather than ‘should’ is deliberate and significant: there is no requirement to cover all 
of these aspects, and students who narrowed their choice and then explored the effects of 
their selected examples in depth were frequently more successful.  

There are still areas where students can improve. Some of those who did less well on this 
question selected unwisely, or were still just identifying and labelling language features 
erroneously and failing to comment on the effect on the reader or explain a reason behind 
the writer’s choices. At times, they offered a basic, generic comment, eg ‘it creates a picture 
in our heads’ or ‘it makes us feel like Mr Fisher feels’, which could apply to most examples of 
language in the given lines and is merely a ‘simple comment on the effect of language’, 
worthy of a mark in Level 1. Other students selected lengthy examples, such as the writer 
describing stories of the past with the similes ‘ran like gazelles and pounced like tigers and 
exploded like rockets’, and then attempted to offer an explanation of their collective effect, 
which frequently led to a generalised comment. These students would have fared better if 
they had dealt with the similes individually and offered a precise explanation of effect for 
each one. Moreover, sometimes the selection of very lengthy examples led to paraphrasing 
and discussion of ideas rather than analysis of language.  

Summarise the key points from the above in 5 points: 

1. 

2. 

3. 

4. 

5. 
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Question 3: 

The key skill for Question 3 is the analysis of structure and, as noted previously, in its 
simplest terms, students are required to examine what happens where and why, usefully 
asking themselves the question, ‘How does reading about this at this point add to my 
understanding of the source as a whole?’ An increasing number of students were confident 
in their approach to what is still a relatively new skill. They did not over-complicate the 
question and there was far less over-reliance on subject terminology or high level 
literary/narrative theory. 

The majority found the bullet points (You could write about what the writer focuses your 
attention on at the beginning of the source, how and why the writer changes the focus as the 
source develops, and any other structural features that interest you) effective as a 
framework for their responses. The most successful students understood that the story was 
a construct. They offered an overview of the structure of the whole source before breaking it 
down into its constituent parts and analysing the shifts in perspective and focus in a way that 
clearly explored their significance. They looked for patterns and were able to make links and 
connections between different parts of the source, and they explored contrasts and 
juxtaposition of both ideas and tone. 

Students who did not do so well on this question narrated too much of the story or did not 
focus sufficiently on the effects of the writer’s choices. Many can now recognise where the 
structural shifts in a source occur and are able to track the sequence, but greater 
consideration of why the writer has made a particular choice at a particular moment and how 
that impacts the reader’s understanding of the whole is needed. Phrases such as ‘at the 
beginning’, ‘in the middle’ and ‘at the end’ provide a useful framework, but merely discussing 
the content of what is happening in the story at those points is not sufficient. This question 
requires students to think about why something is placed at the beginning, middle or end of 
the source, not just what. At times, students offered basic, generic comments such as ‘it 
makes us want to read on’ or ‘it draws the reader’s attention’, which could apply to most 
examples of structural features and is merely a ‘simple comment on the effect of structure’, 
worthy of a mark in Level 1. Other students identified features such as tone, setting and 
narrative perspective without explaining any shifts or changes in these features as the 
source developed and the possible reasons for these shifts, which again led to a lack of 
focus on structure. One unhelpful trait was writing about the construction of sentences, as in 
Question 2, rather than the position of key sentences and the significance of their 
placement. Another was only dealing with a small section of the source; the question 
instructs students to ‘think about the whole of the source’, and this is essential in order to 
explore the development of character or events and achieve Level 3 or above.  

Summarise the key points from the above in 5 points: 

1. 

2. 

3. 

4. 

5. 
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Question 4: 

As with previous questions, the bullet points (You could consider your own impressions of 
what Mr Fisher expected Tibbet’s homework to be like, evaluate how the writer conveys Mr 
Fisher’s reaction to what he discovers, and support your response with references to the 
text) guided students on the focus of their evaluation, but there were no right or wrong 
answers. Students were asked to what extent they agreed with the statement, ‘This part of 
the story, where Mr Fisher is marking homework, shows Tibbet’s story is better than Mr 
Fisher expected, and his reaction is extreme,’ and they were at liberty to completely agree, 
completely disagree, or agree with some aspects and disagree with others. All evaluations 
and interpretations are valid, as long as they are rooted in the source.  

The key skill for Question 4 is the evaluation of both the ideas in the source in relation to the 
given statement and the methods used by the writer to convey these ideas. Whilst increased 
numbers of students evaluated methods, this is still an area of weakness for some. Better 
students demonstrated consideration of the writer’s craft in constructing the story and often 
incorporated an evaluation of the impact of language, eg the use of short, staccato 
sentences to represent Mr Fisher’s rapid heartbeat, and also structural techniques. 
However, although all students need to understand that it is necessary to evaluate the how 
as well as the what, they should not limit themselves to these two aspects of the writer’s 
craft. 

There are other areas where students can improve. Some of those who did less well on this 
question offered speculation rather than interpretation, and although it is perfectly 
acceptable to briefly cross-reference earlier parts of the source in order to evaluate, for 
example, a change in character or tone by the end, a few focused too heavily outside the 
given lines. In addition, some students would have benefitted from considering their own 
impressions in relation to the statement before they began to write, rather than forming an 
opinion during the course of their writing. More able students who started with a sense of 
their own evaluation and then constructed an argument with a focus on the what and the 
how were the most successful. They separated the different elements of the statement, re-
read the source and selected relevant evidence, and then drew evaluative conclusions 
accordingly. Thinking before writing encourages students to provide a clearly structured 
argument, incorporate a range of ideas from the text, explore methods and embed 
references. 

 

Summarise the key points from the above in 5 points: 

1. 

2. 

3. 

4. 

5. 
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Question 5: 

The importance of planning for Question 5 was emphasised this series, and many students 
heeded this advice. Having to analyse structure in someone else’s creative writing in 
Question 3 is increasingly encouraging students to consider the shape of their own writing in 
Question 5. Planning was especially important in the narrative as students needed to know 
from the start what the unexpected thing was going to be so that everything in their plot led 
up to that point, and it was also useful in the description when, for example, the old man had 
a flashback to his younger years. Some students adopted a circular structure or an extended 
metaphor that ran throughout their response, often with convincing and compelling results.  

An increase in planning seemed to lead to more concise responses, and there were fewer 
unnecessarily lengthy narratives and descriptions, although there were still some cases 
where the more students wrote, the greater the deterioration in ideas, structure and 
accuracy. There is a growing understanding that students should adopt a quality rather than 
quantity approach, and there was increasing evidence of crafting, with students looking back 
over their work to make improvements, which is encouraging.  

However, there are still areas for improvement. Some students continue to produce 
formulaic responses with a contrived use of senses: I can see/I can hear/I can smell. Others 
continue to include over-ambitious vocabulary that is misused and obscures meaning. 
Writing skills obviously need to be taught, but there is also an argument for not over-
preparing students with formulaic methods, especially for creative writing. There is much to 
be said for an honest response where the student’s voice can be heard, rather than an 
artificial, contrived construction.  

In terms of AO6, centres continue to be mindful of the increased Technical Accuracy mark 
and had obviously emphasised the importance of varying sentence forms. Some students 
planned a checklist of what punctuation to include and ticked each one off once they’d used 
it, irrespective of whether or not it had been used correctly or effectively, whereas the more 
successful students employed an impressive array of punctuation – colons, semi-colons, 
brackets and dashes – and integrated them seamlessly into their responses to enhance 
meaning. Although comma splicing, punctuation of dialogue and the use of apostrophes 
continue to be areas which need more focus, the technical writing skills of the majority of 
students did not hamper meaning, and better responses were written with fluency and used 
sentence construction and punctuation for impact.  

Summarise the key points from the above in 5 points (3xAO5 + 2xAO6): 

AO5 AO6 
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Practice Papers: 

Tick them off when you’ve completed them. Use this pack to check the mark 
scheme and other example responses. Make sure your piece is the best it can 
be before asking your teacher to mark your work! 

 

Section As: 

   P67: Lord of the Flies 

   P70: Pride and Prejudice 

   P73: Ministry of Fear 

 

Sections Bs 

   P77: Fireworks 

   P78: Farah Running 

   P79: Beachfront 
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This extract is taken from ‘Lord of the Flies’ by William Golding 

The boys think a beast is coming to attack them and this is their response.  

Jack leapt on to the sand. 
"Do our dance! Come on! Dance!" 
He ran stumbling through the thick sand to the open space of rock beyond the fire. Between the 
flashes of lightning the air was dark and terrible; and the boys followed him, clamorously. Roger 
became the pig, grunting and charging at Jack, who side-stepped. The hunters took their spears, the 
cooks took spits, and the rest clubs of firewood. A circling movement developed and a chant. While 
Roger mimed the terror of the pig, the littluns ran and jumped on the outside of the circle. Piggy and 
Ralph, under the threat of the sky, found themselves eager to take a place in this demented but 
partly secure society. They were glad to touch the brown backs of the fence that hemmed in the 
terror and made it governable.  

"_Kill the beast! Cut his throat! Spill his blood!"  

The movement became regular while the chant lost its first superficial excitement and began to beat 
like a steady pulse. Roger ceased to be a pig and became a hunter, so that the center of the ring 
yawned emptily. Some of the littluns started a ring on their own; and the complementary circles 
went round and round as though repetition would achieve safety of itself. There was the throb and 
stamp of a single organism.  

The dark sky was shattered by a blue-white scar. An instant later the noise was on them like the 
blow of a gigantic whip. The chant rose a tone in agony.  

"_Kill the beast! Cut his throat! Spill his blood!_" 
Now out of the terror rose another desire, thick, urgent, blind. 
"_Kill the beast! Cut his throat! Spill his blood!_" 
Again the blue-white scar jagged above them and the sulphurous explosion beat down. The littluns 
screamed and blundered about, fleeing from the edge of the forest, and one of them broke the ring 
of biguns in his terror.  

"Him! Him!"  

The circle became a horseshoe. A thing was crawling out of the forest. It came darkly, uncertainly. 
The shrill screaming that rose before the beast was like a pain. The beast stumbled into the 
horseshoe.  

"_Kill the beast! Cut his throat! Spill his blood!_"  

The blue-white scar was constant, the noise unendurable. Simon was crying out something about a 
dead man on a hill.  

"_Kill the beast! Cut his throat! Spill his blood! Do him in!_"  

The sticks fell and the mouth of the new circle crunched and screamed. The beast was on its knees in 
the center, its arms folded over its face. It was crying out against the abominable noise something 
about a body on the hill. The beast struggled forward, broke the ring and fell over the steep edge of 
the rock to the sand by the water. At once the crowd surged after it, poured down the rock, leapt on 



73 
 

to the beast, screamed, struck, bit, tore. There were no words, and no movements but the tearing of 
teeth and claws.  

Then the clouds opened and let down the rain like a waterfall. The water bounded from the 
mountain-top, tore leaves and branches from the trees, poured like a cold shower over the 
struggling heap on the sand. Presently the heap broke up and figures staggered away. Only the beast 
lay still, a few yards from the sea. Even in the rain they could see how small a beast it was; and 
already its blood was staining the sand.  

 

Exam questions for Lord of the Flies Extract 

 
01 Re-read the first part of the extract, lines 1-10. 
List four things from this part of the extract about the setting.  

1. 

2. 

3. 

4. 

[4 marks] 

02 Look in detail at the first part of the extract: 

He ran stumbling through the thick sand to the open space of rock beyond the fire. Between the 
flashes of lightning the air was dark and terrible; and the boys followed him, clamorously. Roger 
became the pig, grunting and charging at Jack, who side-stepped. The hunters took their spears, the 
cooks took spits, and the rest clubs of firewood. A circling movement developed and a chant. While 
Roger mimed the terror of the pig, the littluns ran and jumped on the outside of the circle. Piggy and 
Ralph, under the threat of the sky, found themselves eager to take a place in this demented but 
partly secure society. They were glad to touch the brown backs of the fence that hemmed in the 
terror and made it governable.  

 
How does the writer use language here to create tension?  

You could write about: 

 Words and phrases 
 Language features and techniques 
 Sentence forms.  

[4 marks] 
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03 You now need to think about the whole of the extract. 
How has the writer structured the text to interest you as a reader? You could write about:  

 What the writer focuses your attention on at the beginning.  
 How and why the writer changes this focus as the extract develops.  
 Any other structural features that interest you.  

[4 marks]  

Plan Points to make: 

Start 
 

Middle 
 

End 
 

 

04 A student, having read the extract commented: “This extract really shows how cruel 
people can truly be.”  

To what extent do you agree? In your response, you could:  

 Consider your own impressions of how violence is represented.  
 Evaluate how the writer describes the boys.  
 Support your opinions with quotations from the text.  

[20 marks]  

Plan 
Agree Disagree 
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This extract is taken from ‘Pride and Prejudice’ by Jane Austen 

Elizabeth Bennett is visiting a stately home with her aunt; they are riding in a carriage and 
approaching the house.  

Elizabeth, as they drove along, watched for the first appearance of Pemberley Woods with some 
perturbation; and when at length they turned in at the lodge, her spirits were in a high flutter.  

The park was very large, and contained great variety of ground. They entered it in one of its lowest 
points, and drove for some time through a beautiful wood stretching over a wide extent.  

Elizabeth's mind was too full for conversation, but she saw and admired every remarkable spot and 
point of view. They gradually ascended for half-a-mile, and then found themselves at the top of a 
considerable eminence, where the wood ceased, and the eye was instantly caught by Pemberley 
House, situated on the opposite side of a valley, into which the road with some abruptness wound. It 
was a large, handsome stone building, standing well on rising ground, and backed by a ridge of high 
woody hills; and in front, a stream of some natural importance was swelled into greater, but without 
any artificial appearance. Its banks were neither formal nor falsely adorned. Elizabeth was delighted. 
She had never seen a place for which nature had done more, or where natural beauty had been so 
little counteracted by an awkward taste. They were all of them warm in their admiration; and at that 
moment she felt that to be mistress of Pemberley might be something!  

They descended the hill, crossed the bridge, and drove to the door; and, while examining the nearer 
aspect of the house, all her apprehension of meeting its owner returned. She dreaded lest the 
chambermaid had been mistaken. On applying to see the place, they were admitted into the hall; 
and Elizabeth, as they waited for the housekeeper, had leisure to wonder at her being where she 
was.  

The housekeeper came; a respectable-looking elderly woman, much less fine, and more civil, than 
she had any notion of finding her. They followed her into the dining-parlour. It was a large, well 
proportioned room, handsomely fitted up. Elizabeth, after slightly surveying it, went to a window to 
enjoy its prospect. The hill, crowned with wood, which they had descended, receiving increased 
abruptness from the distance, was a beautiful object. Every disposition of the ground was good; and 
she looked on the whole scene, the river, the trees scattered on its banks and the winding of the 
valley, as far as she could trace it, with delight. As they passed into other rooms these objects were 
taking different positions; but from every window there were beauties to be seen. The rooms were 
lofty and handsome, and their furniture suitable to the fortune of its proprietor; but Elizabeth saw, 
with admiration of his taste, that it was neither gaudy nor uselessly fine; with less of splendour, and 
more real elegance, than the furniture of Rosings.  

"And of this place," thought she, "I might have been mistress! With these rooms I might now have 
been familiarly acquainted! Instead of viewing them as a stranger, I might have rejoiced in them as 
my own, and welcomed to them as visitors my uncle and aunt. But no,"—recollecting herself—"that 
could never be; my uncle and aunt would have been lost to me; I should not have been allowed to 
invite them."  

 

This was a lucky recollection—it saved her from something very like regret.  
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Answer the following questions: 

1. Identify four ways the grounds of Pemberley are described. [4 marks]  

1. ____________________________________________________________________ 

2. ____________________________________________________________________ 

3. ____________________________________________________________________ 

4. ____________________________________________________________________ 

 

2. Explain how the writer, Jane Austen, uses language to present the setting in the 
paragraph below. You could write about:  

You could write about:  

 Words and phrases 
 Language features and techniques 
 Sentence forms. [8 marks]  

The park was very large, and contained great variety of ground. They entered it in one of its 
lowest points, and drove for some time through a beautiful wood stretching over a wide 
extent.  

Elizabeth's mind was too full for conversation, but she saw and admired every remarkable 
spot and point of view. They gradually ascended for half-a-mile, and then found themselves 
at the top of a considerable eminence, where the wood ceased, and the eye was instantly 
caught by Pemberley House, situated on the opposite side of a valley, into which the road 
with some abruptness wound. It was a large, handsome stone building, standing well on 
rising ground, and backed by a ridge of high woody hills; and in front, a stream of some 
natural importance was swelled into greater, but without any artificial appearance. Its banks 
were neither formal nor falsely adorned. Elizabeth was delighted. She had never seen a place 
for which nature had done more, or where natural beauty had been so little counteracted by 
an awkward taste. They were all of them warm in their admiration; and at that moment she 
felt that to be mistress of Pemberley might be something!  
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3 You now need to think about the whole of the extract. 
How has the writer structured the text to interest you as a reader? You could write about:  

 What the writer focuses your attention on at the beginning.  
 How and why the writer changes this focus as the extract develops.  
 Any other structural features that interest you.  

[8 marks] 

Plan Points to make: 

Start 
 

Middle 
 

End 
 

 

4. A student, having read the extract, commented: “Elizabeth Bennett should be glad she 
escaped having to live in Pemberley House as it seems full of strict rules and posh and 
pretentious”.  

To what extent do you agree? In your response, you could:  

   Consider your own impressions of how Elizabeth Bennett feels.  
   Evaluate how the writer creates the atmosphere.  
   Support your opinions with quotations from the text.  

[20 marks]  

Plan 
Agree Disagree 
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This extract is taken from ‘Ministry of Fear’ by Graham Greene 

In this extract, Arthur Rowe goes to a village fête and is reminded of his childhood.  

Arthur Rowe looked wistfully over the railings - there were still railings. The fête called him like 

innocence: it was entangled in childhood, with vicarage gardens and girls in white summer frocks 

and the smell of herbaceous borders and security. He had no inclination to mock at these 

elaborately naïve ways of making money for a cause. There was the inevitable clergyman presiding 

over a rather timid game of chance; an old lady in a print dress that came down to her ankles and a 

floppy garden hat hovered officially, but with excitement, over a treasure-hunt (a little plot of 

ground like a child's garden was staked out with claims), and as the evening darkened - they would 

have to close early because of the blackout - there would be some energetic work with trowels. And 

there in a corner, under a plane tree, was the fortuneteller's booth - unless it was an impromptu 

outside lavatory. It all seemed perfect in the late summer Sunday afternoon. "My peace I give unto 

you. Not as the world knoweth peace..." Arthur Rowe's eyes filled with tears, as the small military 

band they had somehow managed to borrow struck up again a faded song of the last war: Whate'er 

befall I'll oft recall that sunlit mountainside.  

Pacing round the railings he came towards his doom: pennies were rattling down a curved slope on 

to a chequer-board - not very many pennies. The fête was ill-attended; there were only three stalls 

and people avoided those. If they had to spend money they would rather try for a dividend - of 

pennies from the chequer-board or savings-stamps from the treasure-hunt. Arthur Rowe came along 

the railings, hesitantly, like an intruder, or an exile who has returned home after many years and is 

uncertain of his welcome.  

He was a tall stooping lean man with black hair going grey and a sharp narrow face, nose a little 

twisted out of the straight and a too sensitive mouth. His clothes were good but gave the impression 

of being uncared for; you would have said a bachelor if it had not been for an indefinable married 

look...  

"The charge," said the middle-aged lady at the gate, "is a shilling, but that doesn't seem quite fair. If 

you wait another five minutes you can come in at the reduced rate. I always feel it's only right to 

warn people when it gets as late as this."  

"It's very thoughtful of you."  

"We don't want people to feel cheated - even in a good cause, do we?" 

"I don't think I'll wait, all the same. I'll come straight in. What exactly is the cause?"  

"Comforts for free mothers - I mean mothers of the free nations."  
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Arthur Rowe stepped joyfully back into adolescence, into childhood. There had always been a fête 

about this time of the year in the vicarage garden, a little way off the Trumpington Road, with the 

flat Cambridgeshire field beyond the extemporized bandstand, and at the end of the fields the 

pollarded willows by the stickleback stream and the chalk-pit on the slopes of what in 

Cambridgeshire they call a hill. He came to these fêtes every year with an odd feeling of excitement - 

as if anything might happen, as if the familiar pattern of life that afternoon might be altered for ever. 

The band beat in the warm late sunlight, the brass quivered like haze, and the faces of strange young 

women would get mixed up with Mrs Troup, who kept the general store and post office, Miss Savage 

the Sunday School teacher, the publicans' and the clergy's wives. When he was a child he would 

follow his mother round the stalls - the baby clothes, the pink woollies, the art pottery, and always 

last and best the white elephants. It was always as though there might be discovered on the white 

elephant stall some magic ring which would give three wishes or the heart's desire, but the odd 

thing was that when he went home that night with only a second-hand copy of The Little Duke, by 

Charlotte M. Yonge, or an out-of-date atlas advertising Mazawattee tea, he felt no disappointment: 

he carried with him the sound of brass, the sense of glory, of a future that would be braver than 

today. In adolescence the excitement had a different source; he imagined he might find at the 

vicarage some girl whom he had never seen before, and courage would touch his tongue, and in the 

late evening there would be dancing on the lawn and the smell of stocks. But because these dreams 

had never come true there remained the sense of innocence...  

 

Answer the following questions:  

1. Identify four things about the village fête from the first paragraph. [4 marks]   

1. ____________________________________________________________________ 

2. ____________________________________________________________________ 

3. ____________________________________________________________________ 

4. ____________________________________________________________________ 
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2. Explain how the writer, Graham Greene, uses language to present the experience of 

going to the fête in the paragraph below. You could write about:   

You could write about: 

 Words and phrases.  

 Language features and techniques. 

 Sentence forms.  

[8 marks]  

He came to these fêtes every year with an odd feeling of excitement - as if anything might happen, 

as if the familiar pattern of life that afternoon might be altered for ever. The band beat in the warm 

late sunlight, the brass quivered like haze, and the faces of strange young women would get mixed 

up with Mrs Troup, who kept the general store and post office, Miss Savage the Sunday School 

teacher, the publicans' and the clergy's wives. When he was a child he would follow his mother 

round the stalls - the baby clothes, the pink woollies, the art pottery, and always last and best the 

white elephants. It was always as though there might be discovered on the white elephant stall 

some magic ring which would give three wishes or the heart's desire, but the odd thing was that 

when he went home that night with only a second-hand copy of The Little Duke, by Charlotte M. 

Yonge, or an out-of-date atlas advertising Mazawattee tea, he felt no disappointment: he carried 

with him the sound of brass, the sense of glory, of a future that would be braver than today… 
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3. You now need to think about the whole of the extract. How has the writer structured the 

text to interest you as a reader? You could write about:  

 What the writer focuses your attention on at the beginning. 

 How and why the writer changes this focus as the extract develops.  

 Any other structural features that interest you.  

[8 marks]  

Plan Points to make: 

Start 
 

Middle 
 

End 
 

 

4. A student, having read the extract, commented: “Arthur Rowe Enjoys the community spirit 

of the fête and will always look back fondly on his childhood.” To what extent do you agree?  

In your response, you could:  

 Consider your own impressions of how Arthur Rowe feels.   

 Evaluate how the writer creates the atmosphere.   

 Support your opinions with quotations from the text.   

[20 marks]  

Plan 
Agree Disagree 
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Practice Questions: Question 5

 

You have been asked to produce a piece of writing about a celebration. 

EITHER: Write a story set during a festival as suggested by this picture.  

 

 

 

OR: Write a story about a celebration going wrong.  

 

24 marks for content and organization 

16 marks for technical accuracy 

[40 marks]  
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Write a creative piece about the struggle to achieve something.  

EITHER: Write the opening of a story based on this picture.  

 

 

 

OR: Write the opening part of a story when a character has just suffered defeat or loss.  

 

24 marks for content and organization 

16 marks for technical accuracy 

[40 marks]  
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Your school or college is asking students to contribute some creative writing 

for its website.  

Write a description suggested by this picture:  

 

Or:  

Describe an occasion when you felt unsure or challenged. Focus on the thoughts 

and feelings you had at that time.  

 

24 marks for content and organization 

16 marks for technical accuracy 

[40 marks]  

 


